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Tn the fall of 1966, there occurred two other events that were
of scrious import for the black liberation movement. In September
the first attempt in the North was made, not altogether intention-
ally, to apply black power thinking to a concrete situation. The
New York City school system was in another crisis. Harlem par-
ents were demanding an effective voice in the running of a school
—LS. 201. The sccond event occurred at the other end of the
country with little fanfare. The Black Panther party was founded
in Ociober in Oakland, California.

For years black parents and community leaders had been fight-
ing for an integrated school system in New York. To dramatize
their complaint they organized an impressive school boycott in the
spring of 1964. But the impact of the boycott was minimal. The
Board of Education paid lip service to the parents’ demands, but
then went on its way in is usual lumbering fashion. The fall
crisis was precipitated by the construction of a “model school” in
central Harlem. When the site was originally sclected in 1958,
parents had warned the Board that the location guaranteed that
the school would be segregated. The Board blandly replied that
the proposed school would be so good that white parents would
send their children to it.

When the new intermediate school was completed, it faced a
pupil boyeott. Some 80 percent of the expected students were
black, and the overwhelming majority of the remainder were
Puerto Rican. Clearly, the school was segregated, despite the
school board’s earlier assurances to the contrary. A negotiating
team, representing the Harlem community, decided that if the
school were mot to be integrated, then there should be some
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formal mechanism for the black community to participate in set-
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hope was that such a mechanism would prevent LS. 201 from be-
coming just like every other second—nlc ghetto school.

At first the liberal teachers backed the black parents, but when
it appeared that some of their owm “professional” prerogatives
would be challenged, they switched sides.

The negotiating team demanded two things. It sought the es-
tablishment of a special council controlled by parents and the
community to run the school in joint control with the school
board; and it wanted 1S. 201 to have a black principal. At that
time only four of New York's 870 principals were black. The
parents wanted a black principal at the school to provide a posi-
tive image for their children.

But a white principal, Stanley Lisser, had already been chosen
by the school board superintendent, Bernard Donovan. From an
individual point of view, Lisser probably was as technically quali-
fied as any, but his appointment conflcted with a changing social
consciousness in the black community, With an extremely tense
situation on his hands, Donovan reversed himself and pressured
Lisser into resigning. This provoked an immediate and angry re-
sponse from the teachers. For them it was a clear-cut case of
race being given priority over qualifications, and, in the profes-
sional-bureaucratic world, giving preferential consideration to any-

ing but “merit” s a grave heresy. The very next day they
picketed the Board of Education and got Donovan to refuse
Lisser's resignation. This reversal was applanded as a victory by
the United Federation of Teachers, the teachers’ union. The UFT
president-clect, Albert Shanker, said: “Had the Board prevailed,
our school system would have been destroyed.” He warned that
“We must not permit extremism on the part of some parents
10 create a teacher backlash aimed at erecting a wall between
the public and the schools.”

News of the reversal and the union's elation were greeted with
great bitterness in Harlem, where some had hoped for an alliance
of parents and teachers against the school board. The issue of
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issue drove in decper the wedge between parents
x teachers, Shanker had called for special faciliies for “dis-
turbed children.” Two or three such pupils can totally distupt a
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classroom, But the black parents viewed this as an attempt to
brand additional stigmas on their children. To them, the so-called
disruptive chdd was simply a result of a demoralizing and de-
‘humanizing school system. They argued that it was bad teachers
and bad schools which created “disturbed” children, not vice
versa. For them the answer lay in getting rid of poor teachers and
bringing the schools under community control, not in setting up
special facilities for the “disruptive” pupils.
ks of indecision and foot-dragging on the LS. 201

dispute, the school board, under pressure from Mayor John Lind-
say, promised to appoint a “task force” to investigate the whole
problem of ghetto schools and to make recommendations  for
sweeping changes, The Board of Education never set up such

a “task force,” but Mayor Lindsay did—and it was headed up
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